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Your Last Name 1

Last name, First Name

Professor Name

Subject Name, Period

04 September 20XX

Title With No Special Format

Begin your essay with a general statement that relates to a universal theme from the text.

Then transition into your FATt sentence and make sure to properly format your title. Your

introductory paragraph should end with your thesis. Make sure to check your prompt to see if a

specific thesis style is required.

Notice that there is not an extra space between paragraphs. In order to check your

line-spacing, go to Format and then click Line-spacing to select "double." Make sure your font is

in Times New Roman 12 font. In order to insert your header, click on the button "insert," select

the option "header & page numbers," and select the page number option that appears in the right

corner. A number should appear in the top, right corner. Click to the left of the number and add

your last name. You should hit enter two times so that your header will not get cut off by the

printer. You may also need to highlight and change the font to Times New Roman 12.

Also, remember to organize your paragraphs in CEI or CEIEI paragraphs. Begin each

paragraph with a claim that someone could argue with rather than a fact. Then, be sure to include

textual evidence. Your quote should be surrounded by a your own words tying in the quote with

context for your reader to introduce the speaker of the quote and the timing in the text. Make

sure your evidence includes a proper MLA citation with the period in the right place. Make sure

to thoroughly analyze the evidence thoroughly with a unique interpretation and close reading.















Name: ________________________       Date: _________________   Period: _______________ 
 
Use the following passage to select your quotes:  
 
“Miss Caroline told me to tell my father not to teach me anymore, it would interfere with my 
reading. 
“Teach me?” I said in surprise.  “He hasn’t taught me anything, Miss Caroline.  Atticus ain’t got 
time to teach me anything,” I added, when Miss Caroline smiled and shook her head.  “Why, 
he’s so tired at night he just sits in the living room and reads.” 
“If he didn’t teach you, who did?” Miss Caroline asked good-naturedly.  “Somebody did.  You 
weren’t born reading The Mobile Register.” 
“Jem says I was.  He read in a book where I was a Bullfinch instead of a Finch.  Jem says my 
name is really Jean Louise Bullfinch, that I got swapped when I was born and I’m really a—“ 
Miss Caroline apparently thought I was lying.   
“Let’s not let our imaginations run away with use, dear,” she said.               (Lee 22) 
 
 

1) Write a sentence, including a quote, using a tag: quote first, context second 
 
 
 
 
 
 
 

2) Write a sentence, including a quote, using an introduction: context first, quote second 
 
 
 
 
 
 
 
 

3) Write a sentence, including a quote, embeding the quote: context, quote, context 
 
 
 
 
 
 
 

4) Write a sentence, including a quote, splitting the quote: context, quote (note: make sure 
the quote is long enough to split).  



MLA In-Text Citations 
 

Rule 1: A normal citation includes the author’s last name and the page number where the quote 
was found inside parentheses.  

• “Quote” (Author’s last name page number).  
o Period at end of sentence 
o Period does not go inside quotation even if the original quote includes a period. 

• Example: “People are crazy” (Cyrus 3).  
 
Rule 2: Citations are always followed by a period. 

• The period always goes after the citation.  
• Even if the original quote contains a period, you hold onto the period and wait to use it 

until after the citation.  
• Example: “Live the life you have imagined” (Thoreau 1).  
• If the quote contains multiple sentences, include periods where they originally are except 

with the last sentence.  
• Example: “Spain is such a wonderful place. I love Madrid in particular. The city is full of 

so much energy” (Wilson 5).  
 
Rule 3: Citations always come at the end of the sentence.  

• Even if you keep writing your sentence after the quotation ends, the citation does not go 
until the end of the sentence.  

• Example: “I wasn’t taught how to read,” claims Scout when arguing with Miss Caroline 
(Lee 22).  

 
Rule 4: Other punctuation marks will stay inside the quotation marks and you will still have a 
period after the citation.  

• Other punctuation such as question marks or exclamation marks are included inside the 
quotation mark, but you still need to remember to include a period after the citation.  

• Example: “Where are you going?” asked Jimmy (Herber 15).  
• Example: “What makes humans different than animals?” (Brown 4).  

 
Rule 5: If you mention the author’s name in your sentence, you do not need to include the 
author’s name in your citation:  

• Examples: Human beings have been described by Kenneth Burke as "symbol-using 
animals" (3). 

• Wordsworth stated that Romantic poetry was marked by a "spontaneous overflow of 
powerful feelings" (263). 

 
Rule 6: When paraphrasing, you still need to include a citation.  

• Even if there are not any quotes in your sentence, if you reference information obtained 
from a source, you need to cite it. 

• Examples: Wordsworth extensively explored the role of emotion in the creative process 
(263). 



Rule 7: The citation includes the author’s last name even if the author is not the speaker of the 
quote.  

• When referencing a quote said by a character or another person, you should include the 
character or speaker’s name in your sentence, but the MLA Citation will still include the 
author of the text’s last name.  

• Example: Prior refers to Currie’s idea that “Deep reading is more important than 
decoding” (Prior 1).  

• Example: Paul quotes Joyce Carol Oates, who says, “Reading allows us to get in 
another’s skin” (Paul 2).  

• Example: Scout says, “Atticus ain’t got time to teach me anything” (Lee 22).  
 

How to Format Different Text Types:  
 
*** A note for your FATt sentences:  
 
Short stories, poems, and articles are always in quotation marks  

• Example: “Monkey’s Paw” (short story) 
• Example: “The Road Not Taken” (Poem)  
• Example: “Reading Literature Makes Us Smarter and Nicer” (article) 

Novels and plays are in italics or underlined when handwritten.  
• Example: The Tragedy of Romeo and Juliet (play) 
• Example: The Outsiders (novel)  

 
Rules for a Works Cited Page:  

1. Your Works Cited Page will always begin with the words “Works Cited” in the top, 
center of the page. 

2. Your list of sources will always be in alphabetical order.  
3. The content of your citations should have a hanging indentation. You can accomplish this 

indentation by going to Formatà Paragraphà Special/ Hanging Indent 
4. You will not include multiple spaces between sources; the simple double-space setting 

will take of that for you.  
 
 Citation Rules for a Standard Book:  
 
Last Name, First Name. Title of Book. Publisher, Publication Date. 
 
Examples:  
 
Gleick, James. Chaos: Making a New Science. Penguin, 1987. 
 
Henley, Patricia. The Hummingbird House. MacMurray, 1999. 
 



Name:		
Period:	
Date:		
	

3	Step	Introduction:	
	

Step	1:	General	statement	about	overall	theme	
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
________________________________________________________________________________________________________	
Step	2:	FATt	sentence	
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________	
Step	3:	SPECIFIC	thesis	statement		
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________	
	
	

3	Step	Conclusion		
	
Step	1:	Restate	the	main	idea	of	your	essay	or	your	thesis	statement	
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________	
	
Step	2:	Summarize	the	three	sub-points	of	your	essay		
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________	
_________________________________________________________________________________________________________	
_________________________________________________________________________________________________________	
Step	3:	Leave	the	reader	with	an	interesting	final	impression	or	new	idea	to	consider	
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________	



  

 

 

Claim 1  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evidence 1 (TIES & MLA) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation 1  
 
 
 
 
 
 
 
 
 
 
 
 
 

	

	

 

Claim 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evidence 2 (TIES & MLA) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Claim 3  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evidence 3 (TIES & MLA) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation 3 
 
 

	

	

	

	

 
 
 
 
 

	



Sheridan Baker Thesis Statement Graphic Organizer 
 
Question:  
 

 
 
 
 

 
Position: 
 

 
 
 
 
 

 
Because Clause: (3 Reasons)  
 

 
 
 
 
 

 
Although Clause: (acknowledge other side)  
 

 
 
 
 
 

 
 
Although ____________________________________, _____________________________ 

(counter argument/ opposition’s side)                  (your argument) 
 
________________ because ______________________, ____________________________,  

             (reason 1)             (reason 2)  
and ___________________________.  
                 (reason 3) 



QUICK REFERENCE 7.1

Writing in the Margins: Six Strategies at a Glance
This table provides six strategies that help readers understand texts. While making connections, clarifying

information, or doing other work defined on this page, write down your thoughts in the margins of the text,
on sticky notes, or in your Cornell notes.

Visualize
Visualize what the author is saying and draw
an illustration in the margin. Visualizing what
authors say will help you clarify complex
concepts and ideas.

When visualizing, ask:

• What does this look like?

• How can I draw this concept/idea?

• What visual and/or symbol best represents
this idea?

Clarify
Clarify complex ideas presented in the text.
Readers clarify ideas through a process of
analysis, synthesis, and evaluation. Pausing to
clarify ideas will increase your understanding
of the ideas in the text.

In order to clarify information, you might:

• define key terms

• reread sections of the text

• analyze or connect ideas in the text

• paraphrase or summarize ideas

Respond
Respond to ideas in the text as you read. Your
responses can be personal or analytical in nature.
Thoughtful responses will increase engagement
and comprehension.

Readers will often respond to:

• interesting ideas

• emotional arguments

• provocative statements

• author's claims

• facts, data, and other support

AVID Critical Reading

Summarize
Briefly summarize paragraphs or sections of a

text. Summarizing is a good way to keep track
of essential information while gaining control of
lengthier passages.

Summaries will:

• state what the paragraph is about

• describe what the author is doing

• account for key terms and/or ideas

Connect
Make connections within the reading to your
own life and to the world. Making connections
will improve your comprehension of the text.

While reading, you might ask:

• How does this relate to me?

• How does this idea relate to other ideas in
the text?

• How does this relate to the world?

Question
Question both the ideas in the text and your
own understanding of the text. Asking good
questions while reading will help you become
a more critical reader.

While reading, you might ask:

• What is the author saying here?

• What is the author doing?

• What do I understand so far?

• What is the purpose of this section?

• What do I agree/disagree with?



QUICK REFERENCE 6.1
xRvJD

Pausing to Connect: Questions and Methods
"Pausing to Connect" is a reading strategy that helps readers gain deeper understandings of the texts they read.

Skilled readers will often pause to make connections within a text. They will ask questions such as:

• What do I understand so far? What don't I understand?
• What information does the author need to clarify?
• Why has the author repeated this word?
• How does this term or phrase connect to what the author is arguing?
• How does what I just read connect to the above paragraph or section?
• What is the author trying to get me to think about here, and here?
• What is the author doing in this paragraph?
• What is the author's purpose?
• How has this section or paragraph helped my understanding of the text as a whole?

Readers pause to connect ideas within different types of texts for different reasons.The following section

describes some of the reasons why readers pause to connect ideas within textbooks, nonfiction, and fiction.

Textbooks
Readers pause to connect ideas within textbooks to:
• clarify information.
• connect the visual aids to the words on the page.
• summarize ideas that have been presented.
• investigate how titles and subtitles relate to the surrounding text.
• make various other connections while reading.

Non-fiction
Readers pause to connect ideas within non-fiction to:

• clarify information.
• explore how words or terms are being used.

• investigate relationships between language and meaning.

• analyze how one paragraph is related to another.

• read images, charts, graphs, and other visual aids being offered.

• synthesize an author's claims.

• investigate the types of evidence being used to advance the argument.

• make various other connections while reading.

Fiction
Readers pause to connect ideas within fiction to:

• clarify plot points, character motivation, relationships, and/or setting.

• explore literary devices and features.

• trace the actions of one character or review the actions of many characters.

• analyze author's use of diction and its effect on tone and mood.

• identify repetitions, metrical feet, or rhyme schemes in poetry.

• make various other connections while reading.

72 AVID Critical Reading



Mr. Blaber

Essay [Exposition

Printed below is the complete text of a short story written in 1946 by Katharine Brush.

Read the story carefully. Then write a I-page response in which you identify the writer's

purpose and show how the author uses literary devices to achieve this purpose.
Specifically , consider the following: tone, point of view, diction, sensory details.

Birthday Party

They were a couple in their late thirties, and they looked unmistakably married.
They sat on the banquette opposite us in a little narrow restaurant, having dinner. The
man had a round, self-satisfied face, with glasses on it; the woman was fadingly pretty, in
a big hat.

There was nothing conspicuous about them, nothing particularly noticeable, until
the end of their meal, when it suddenly became obvious that this was an Occasion— in
fact, the husband's birthday, and the wife had planned a little surprise for him.

It arrived, in the form of a small but glossy birthday cake, with one pink candle
burning in the center. The headwaiter brought it in and placed it before the husband, and
meanwhile the violin-and-piano orchestra played "Happy Birthday to You," and the wife
beamed with shy pride over her little surprise, and such few people as there were in the
restaurant tried to help out with a pattering of applause. It became clear at once that help
was needed, because the husband was not pleased. Instead, he was hotly embarrassed,
and indignant at his wife for embarrassing him.

You looked at him and you saw this and you thought, "Oh, now, don't be like
that!" But he was like that, and as soon as the little cake had been deposited on the table,
and the orchestra had finished the birthday piece, and the general attention had shifted

from the man and the woman, I saw him say something to her under his breath—some

punishing thing, quick and curt and unkind. I couldn't bear to look at the woman then, so

I stared at my plate and waited for quite a long time. Not long enough, though. She was

still crying when I finally glanced over there again. Crying quietly and heartbrokenly and

hopelessly, all to herself, under the gay big brim of her best hat.

Copyright@ 1946 The New Yorker. All rights reserved.

Originally published in The New Yorker.



STUDENT HANDOUT 7.2

Vocabulary:
Costa's Levels of Thinking and Questioning

LEVEL 1
Match

Remember

Show
Understanding

LEVEL 2

Use
Understanding

Examine

Create

LEVEL 3
Decide

Supportive
Evidence

Define

Repeat

Name

Give examples

Restate

Discuss

Express

Dramatize

Practice

Operate

Imply

Apply

Diagram

Distinguish

Compare

Contrast

Divide

Compose

Design

Propose

Combine

Construct

Judge
Value

Predict

Evaluate

Prove your

answer

Support your

answer

List

State

Describe

Rewrite

Reorganize

Explain

Report

Use

Compute

Schedule

Relate

Illustrate

Question

Inventory

Categorize

Outline

Debate

Draw

Arrange

Suppose

Formulate

Organize

Rate

Justify

Decide

Measure

Give reasons

for your

answer

Recall

Memorize

Label

Review

Locate

Find

Paraphrase

Translate

Change

Pretend

Discover

Solve

Analyze

Differentiate

Select

Separate

Point out

Plan

Compile

Revise

Write

Devise

Choose

Assess

Select

Estimate

Explain your

answer

Identify

Record

Tell

Extend

Summarize

Generalize

Interpret

Repair

Demonstrate

Infer

Criticize

Experiment

Break down
Discriminate

Modify

Assemble
Prepare

Generate

Conclude

Summarize

Why do you feel
that way?

Critical Reading 1 | Handouts | 2018 AVID Professional Learning

Why or why not?

Chapter 7: Inquiry

Page



STUDENT HANDOUT 7.5

Costa's Levels of Thinking and Questioning:
English

LEVEL 1

• What information is given?

• Locate in the story where...

LEVEL 2

• What would happen to you
if...?

• Would you have done the same
• When did the event take place? thing as...?

• Point to the...

• List the...

• Name the...

• Where did... ?

• What is 7

• Who was/were?

• Illustrate the part of the story
that...

• Make a map of...

• What is the origin ofthe
word

• What events led to...?

The Student Success Path - Teacher Guide

• What occurs when...?

• Compare and contrast
to

• What other ways could
be interpreted?

• What is the main idea of the
story (event)?

• What information supports
your explanation?

• What was the message in this
piece (event)?

• Give me an example of...

• Describe in your own words
what

• What does
about

means.

suggest
's character?

• What lines of the poem express
the poet's feelings about 7. 

What is the author trying to
prove?

• What evidence does he/she
present?

ritical Reading 1 | Handouts | 2018 AVID Professional Learning

LEVEL 3

• Design a to show. ..

• Predict what will happen to

as is changed.

• Write a new ending to the story

(event). ..

• Describe the events that might
occur if...

• Add something new on your
own that was not in the story...

• Pretend you are...

• What would the world be like
if...?

• Pretend you are a character in
the story. Rewrite the episode
from your point of view.

• What do you think will happen
to ? Why?

• What is most compelling to you
in this ? Why?

• Could this story have really
happened? Why or why not?

• If you were there, would you...?

• How would you solve this
problem in your life?

Page 20 of 30



SOCRATIC	SEMINAR	RUBRIC
Score

Construc6ng	Knowledge Referencing	Text Speaking	&	Listening Conduct

4 The student clearly and effectively 
constructs new knowledge by using 
his/her comments to build off of 
others’ thoughts and ideas. Student 
helps to create genuinely new 
insights and discoveries using the 
group inquiry process and 
consistently moves the 
conversation forward. Student has 
exceeded the learning goal.

The student clearly and accurately 
references the text multiple times to 
support his/her ideas. The text 
references are insightful and help the 
class to better understand both the 
text and the point the student was 
making with his/her comment.  
Student has exceeded the learning 
goal for the seminar.

The student speaks loudly, clearly, 
and articulately, using academic 
language throughout the discussion 
and concludes with metacommentary. 
The student shows evidence of 
careful listening by taking notes, and 
accurately paraphrasing of other 
participants when he/she speaks. 
Student has exceeded the learning 
goal for the seminar.

The student demonstrates respect for 
the process; has patience with and 
genuinely considers different 
opinions and complexity; asks others 
for clarification, brings others into 
the conversation, speaks to all of the 
participants; avoids talking too much. 
Student has exceeded the learning 
goal. 

3 The Student effectively addresses 
the opening question and uses his/
her comments to build off of others’ 
ideas. The student helps to create 
new ideas with the group and 
moves the conversation forward. 
The student has met the learning 
goal for the seminar.

The student effectively references 
the text to support his/her ideas. The 
text references are accurate, and 
support the idea(s) the student 
shared during the discussion. The 
student has met the learning goal 
for the seminar.

The student speaks loudly and clearly 
enough to be heard, uses academic 
language for most of the discussion, 
and concludes with metacommentary. 
The student evinces listening by 
taking notes, and paraphrasing other 
students’ comments. Student has met 
the learning goal for the seminar.

Student shows composure, and 
makes some insightful comments, 
and attempts to consider different 
opinions and confusing ideas, despite 
some impatience, tries to encourage 
others to participate, tries to speak to 
ideas, not individuals. Student has 
met the learning goal.

2 The student makes some effort to 
connect or build off of others’ 
comments and address the opening 
question, and move the 
conversation forward, but not 
consistently or effectively. Student 
is approaching the learning goal 
for the seminar but has not yet met 
the goal.

The student attempts to reference the 
text to support his/her ideas, but the 
references are not always accurate or 
do not effectively back up the 
student’s opinions. Student is 
approaching the learning goal for 
the seminar but has not yet met the 
goal. 

The student attempts to be loud and 
clear, but cannot always be heard. 
The student attempts to use academic 
language at times in the discussion. 
The student takes occasional notes 
and attempts to paraphrase others’ 
comments, but is not always 
accurate. Student is approaching the 
learning goal for the seminar but 
has not yet met the goal. 

The student is not consistently 
composed, is occasionally impatient 
with the process, might be too 
forceful or too hesitant, might speak 
to individuals, instead of ideas, and 
might slip into debate, not dialogue. 
Student is approaching the learning 
goal for the seminar but has not yet 
met the goal. 

1 The student’s comments do not 
connect to or build off of others’ 
comments, and/or seem 
disconnected to the opening 
question for the seminar.

The student does not reference the 
text to support his/her ideas.

The student does not speak loudly, 
clearly, or articulately enough to be 
heard and/or understood. The student 
does not use adequate academic 
language in the discussion, and does 
not paraphrase others’ comments.

Doesn't respect the process, 
argumentative, takes advantage of 
(and maybe even causes) 
distractions, uses inappropriate 
language.

0 No response, evidence of understanding, or attempt to participate.



Class
!seussion Socratic Setninal'

l. Begin by ntaking either a new conunent,build off others ' comments, or go in a-—-——-—__iflexent 
direction. Try to summarize the

previous speaker 's points, first.
Use Evidence from the text. Tell otherswhere to find it [cite page #, line # plus
where on the page to find your evidence].

3. Explain your evidence using discourse
verbs and academic language [literary,
dramatic, or rhetorical devices, etc.].

4. Finish with metacommentary to highlight
your key points so you are understood.

Speaking 
Prompts

To start off a new

comment:

'VI think that .
because .

"1 feel that because .

because
"T noticed that

opinion is
because ,

"IVIy 

"I would argue that ... because

"I contend that ... because .

or something like that

To build off of others' comments, and agree or disagree:
"1 agree with [student's name] because

"I think [student's namel makes a great point
when [helshe] said ... because

'GI think [student's name] said something really
interesting. He/she said ... I think that's
important because ... "

"I disagree with [student's name] because...

To change the subject:

"So far we've been talking about but

isn't the real issue

"I think we've gotten eff track. I think the

important point is .

"I'd like to change the subject to , because

or something like that

"1 agree with [student's name] about but I

disagree with hinüher About .. because

"I take your point, [student name], that ... Still, I

think..

"Though [Student A] and [Student B] seem to be

at odds about ... they may actually not be that far

apart, because , "

or something like that

To use metacommentary:

"In other words, what I'm trying to get at

here is

"My point is this: .

"My point is not that but that .

'This distinction is important because

or something like rhat

ALWAYS use evidence from the text to back





NAME:

LITERATURE CIRCLE ASSESSMENT RUBRIC FOR ROLES
O&iecguy-e: Increase our Understanding ot L'terature ThroughMeaningful, 

Interpretive, and Evaluative ANAL"", DISCUSSION, AND PRESENTATION

LITERATURE CIPCLE ROLF

TASK'

CLASS :

ASSIGNMENT.

• In your own words, summarre what your task With this role.

COMPONENT/
RUBRIC SCORE

ROLE
FULFILLMENT

READING

DISCUSSION

COMMENTS:

1

Rarely completes
role tasks properly
and not always on
time
Tasks are done With
little or no genuine
effort
No developed
response to show
understanding or
interpretation of a
passage
Does not address
the pats of the role
No textual evidence
provide and/or does
not support the
response

Assigned reading rarely
completed on schedule

Does not participate
in group discussions

u Offers few opinions
and makes no
personal
connections to the

2

Sometimes
completes role
tasks properly but
not always on time
Tasks are done
With rntrumal effort
Little development
of response to
show
understanding or
Interpretation of a
passage
Incompletely
addresses parts of
the role

a Little textual
evidence provided
to support the
response

Sometimes has assigned
reading completed on
schedule

Participates
reluctantly in group
d«ussions
Offers few opinions
and makes limited
connections to the

a

u

3

Completes role

tasks
independently and

on time
Tasks are
thoughtfu/!y done

With genuine effort

Attempts to
demonstrate
understanding
and/or
interpretation of a
passage
Clearly addresses
most parts of the
role
Provides textual
evidence relevant
to the response

Has assigned reading
completed on schedule

text

Participates
competently tn
group discussions
Offers some
insightful optnions
and makes
connections to the
text

email:

DATE:

4

Completes role

tasks independently

and on time

Tasks are
thoroughly &

thoughtfully done

demonstrating an

extension of the

role
Demonstrates new,

scholarly insight,
developed
understand;ng
and/or
interpretation of a

passage
Clearly addresses
a!} parts of the role
Provides relevant
and instghttul
textual evidence to
all responses

Has assigned reading
completed on schedule
with completed "notes"

O Parttctpates
enthustasttcally In
group discusstons
Offers Insightful,
scholarly and
thoughtful opinions
and makes

connections to the
text

Presented by OAViO Ct-qjNG, Placentia Yorba Orü Unified School District

Adapted from uterature Orc'S, H. Oanæs; fr,e LBOSDGATE CYLce, 2005; and The Book, Tm, S. Kaplan, B. Gouid.
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